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The William Amory Primary School 

Assessment Policy 2021 

 

 

Rationale 
The purpose of this policy is to support school improvement and the raising of standards of 

achievement, and attainment, for all our pupils. 

This policy intends to: 

- make clear our vision of the role of assessment as part of teaching and learning in 

The William Amory Primary School 

- provide clear guidelines for the implementation of the policy 

- make transparent the procedures in place for monitoring and evaluating assessment 

practices 

- define clear responsibilities in relation to assessment 

- provide clear definitions and purposes for different types of assessment 

 

Fundamental Principles of Assessment 

The William Amory recognises that in recent years the term assessment has become synonymous with levels, data analysis and a clear distinction 

between data and assessment needs to be made. Assessment need not produce data. A teacher or teaching assistant can assess a child and affect 

his or her learning without producing data. At the William Amory – the overwhelming majority of assessment will go unrecorded or will be found in the 

interaction between staff and pupil in exercise books and similar. 

Assessment must fulfil a function, the main one being to allow teachers to tailor teaching to the needs of the pupil. For this to happen, The 

William Amory recognises that the value of Formative assessment is paramount to learning success.  

It is recognized that national and “internal summative assessments are additional assessment tools and both provide valuable functions. However, 

the term ASSESSMENT used in this policy refers to formative assessment above all others as this is the principle form of assessment to maximise 

children’s learning.  

 

Assessment should: 

- be productive and purposeful; 

- be time appropriate and efficient; 

- have a clear principle about the effect it will have; 

- enable teachers to ensure individual pupils make progress in their learning; 

- help all pupils to demonstrate what they know, understand and are able to do; 

- include reliable judgements about how learners are performing, related, where appropriate, to national standards; 

- not necessarily involve recording, reporting or data analysis; 

- provide feedback which leads to pupils moving further or getting support in order to move forward in their learning; 

Some assessment: 

- provides other agencies and the school with information and data to hold the school to account,  

- provides data to set appropriate targets at whole‐school, class and individual pupil levels; 

- inform and enable parents to be involved in their child’s progress. 

 

Roles & Responsibilities 
Teachers and Teaching assistants are responsible for carrying out summative and formative assessments (See Appendix 1) with individual pupils, 

small groups and whole classes, depending on the context. Where appropriate, these outcomes will be shared with pupils as part of an ongoing 

dialogue with pupils about their learning progress. The outcomes of summative assessments are reported to the Assessment Coordinator. These 

outcomes will be shared with parents at Parent Consultation meetings and in each pupil’s Annual Report.  

 

The Progress Leaders and other leaders are responsible for ensuring that: 

- Ensuring all staff are familiar and with the assessment policy, practice and guidance for their particular subject. 

- Ensuring that assessments of individual pupils are being carried out, recorded and shared with others, where appropriate. 

- Monitoring standards in their subject according to assessment criteria set out in the National Curriculum. 

The Senior Management and Subject Leaders are jointly responsible for: 

- Monitoring standards in core and foundation subjects. 

- Analysing pupil progress and attainment, including individual pupils and specific pupil groups. 

- Identifying pupil groups who are vulnerable to underachievement in relation to age expectations and prior attainment. 

- Prioritising key actions to address underachievement of individuals and groups. 

- Ensuring all staff are familiar with current Assessment policy and practice. 

“A more flexible approach – teachers can 

now use their discretion to ensure that, on 

occasion, a particular weakness does not 

prevent an accurate judgement of a pupil’s 

attainment overall being made. The overall 

standard of attainment, set by the ‘pupil 

can’ statements, remains the same.” 

DfE 2017 
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The Headteacher is responsible for: 

- Holding teachers to account for the progress individual pupils towards their end‐of‐ year targets at mid‐year and end‐of‐year pupil progress 

meetings 

- Reporting to Governors on all key aspects of pupil progress and attainment, including current standards and trends over previous years. 

 

Monitoring, Moderation and Evaluation 
Senior managers take overall responsibility for ensuring that the Assessment Policy is put into practice in the school. Policy and practice will be 

reviewed regularly with staff. EYFS assessments are moderated annually by the LA; Key Stage 1 assessments are moderated by the LA; Year 6 

Writing assessment will be moderated every year in conjunction with our partner Primary and Secondary schools in the local cluster and with the 

LA. New strategies will be implemented, as appropriate, as a result of moderations and reviews and in response to statutory requirements. 

 

The William Amory Assessment System - WAAS 
The three areas of assessment are: 

 Assessment – formative teacher assessment which is used daily but is unlikely to be reported; 

 Summative assessment – tests and other specified judgements that are likely to be reported; 

 Data recording – recording of raw summative data, its analysis and actions raised. 

 

The William Amory has borne in mind the advice from the Commission in ensuring that the school’s assessment is to inform teaching. 

“Schools should not seek to devise a system that they think [others] will want 

to see; it should be one that works for pupils, with the sole aim of supporting 

their achievement.” 

 

To that purpose, The William Amory have produced an assessment policy that focuses on formative assessment through good class practice and 

assessment for learning procedures. These include: 

- Pupil dialogue; 

- Success criteria; 

- Pupil and teacher collective marking; 

- Use of apparatus such as whiteboards to assess on a lesson by lesson basis; 

- The principle of Putting the Right Child in the Right Group that underlies our teaching; 

- Marking, verbal feedback and on the spot assessment, diagnosis and correction. 

 

The William Amory will use assessment as follows: 

- Ongoing formative assessment will be part of everyday practice; 

- Regular in school summative assessments will be recorded and used for the following functions: 

o Build an accurate picture of a child’s attainment at termly intervals; 

o Identify progress and put specific interventions in place for children not making progress; 

o Identify whole class progress to identify teaching weaknesses; 

o Identify whole/part subjects for class and school to identify weakness (ie arithmetic may be weaker than number); 

o Set teacher and school targets; 

o Report to parents; 

o Identify gaps between groups such as pupil premium and SEND pupils and take class/whole school action. 

- Fulfil its statutory obligation to conduct statutory assessments such as Baseline, Phonics and SATs. Use this information to support internal 

judgements and compare the school nationally. 

 

The William Amory believes that recording and reporting for its own sake is not appropriate. The recording of assessment must provide a purpose, 

though that purpose may be to remind the teacher of a pupil’s attainment. Assessment will be recorded in the following ways: 

- Marking in books; 

- Photocopies and similar evidence of boards or other forms of children’s work; 

- Test scores, post it notes and other notes kept by teachers to inform themselves; 

- Impact statements on intervention and similar – including notes on children not making progress. 
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However, it is noted that there is a need for comparable, reportable judgements that can be used to identify weaknesses within the school and with 

certain individuals. To this end the following summative assessments take place: 

Table 01 

Assessment Procedure Rationale 

Summative Internal Tests:  

 Regular spellings, tables and other tests. 

 Internal comprehension and other tests 

 Headstart reading and writing. 

 

 

 

Internal Tests: 

 Provide information to support teacher judgement 

 Report to parents. 

 Internal progress measures 

 Internal information for planning 

Summative Teacher Assessments: 

 All years. 

 EYFS use EYFS assessment. 

 Y1-6 to use WAAS for reading, writing and maths. 

 Y1-6 to use WAAS for Science and Computing. 

 Y1-Y6 to use WAAS for foundation subjects. 

 Judgements based on Age Related Expectations. 

 Termly. 

 Summer assessment reported to parents. 

Summative Teacher Assessments: 

 To provide checkpoint judgements for individual children. 

 To provide checkpoint judgements for cohorts. 

 To compare individual children’s attainment against expected. 

 To compare individual children’s progress against expected. 

 To identify children not making progress. 

 To identify more able, SEN children etc. 

 To provide information of attainment and progress for groups 

including SEN and disadvantaged. 

Summative Class Tests: 

Created by an individual teacher (or year group) and used in day‐to‐

day lessons. 

Class Tests 

To provide information on children’s knowledge. 

To serve a variety of assessment purposes. 

Summative Statutory Tests: 

 KSI & KSII SATS (May) 

 Year 1 phonics (June) 

 Year 4 Tables 

 

Statutory Tests 

 To provide comparison of WAPS with other schools. 

 Reported to authorities. 

 Reported to parents. 

  

Defining expectations and good progress. 

The William Amory acknowledges that there may be alternative views to what constitutes age related expectations. Indeed, we consider it 

imperative that there be a definitive, published statement from the DfE, Ofsted or the local authority. This is to ensure that both the school is being 

robust but also that Ofsted inspectors or other individuals do not inappropriately judge the school based on their own personal judgement. We note 

that, as of writing, there is no such statement forthcoming. To this end, the school is required to make its own judgements as laid out in the 

Commission report. We have used statistical thresholds (see Appendix) to set out school norms and expectations. This is further underlined by the 

school’s SEND register which in turn is informed by the Local Authority. The school has made every effort to ensure accuracy and until such time 

that a statement is provided refining this the school considers that its judgements are robust and challenging. 

 

Target Setting 

Targets for teachers and pupils will be set based on the age related targets (based on national system.  

 

The term “Mastery.” 

The term Mastery is not a common term in The William Amory and has no set definition other than, in line with the Commission – “something which 

every child can aspire to and every teacher should promote. It is about deep, secure learning for all, with extension of able students (more things on 

the same topic) rather than acceleration (rapidly moving on to new content).” 

 

Internal Assessment 

Data recording is valuable in order to provide information on individuals, cohorts, key stages and teachers. The William Amory have adopted a 

learning grid form of recording assessments of children to feed into summative assessments of attainment (and progress). Key areas of the 

curriculum are identified by the teacher using both formative and summative assessments. These are recorded on our MIS.  

For core subjects children will be assessed as follows: 

 Significantly below standard (SBLW) 

 Below standard (BLW) 

 Working towards standard (WTS) 

 Expected standard (EXS) 

 Greater depth (GDS) 
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For foundation subjects a simple 3 step process allows for comparison of progress, year on year: 

1 – Below standard 

2 – Expected standard 

3 – Greater depth. 

Where suitable, this will be assisted by a pre and post topic assessment taking the form of a simple web which is completed before and after 

learning.  

 

Progress 

The school deems a child has made good progress if s/he maintains his/her grade over a 3 term period (nominally Summer YX-1 to Summer YX). 

Insufficient progress would see the child moving to an assessed grade below that from 3 terms ago. Excellent progress would see the child move to 

an assessed grade above that from 3 terms ago. 

 

Data recording and analysis 

The core purpose of summative assessment data recording and analysis is to: 

 Identify individual children not making sufficient progress in reading, writing, maths and to include science and computing (an other subjects) 

– the better to adjust teaching to ensure progress. 

However, there are further purposes for summative assessment data recording, including to: 

 Identify if disadvantaged children and children with SEN (and other significant groups) are making progress in line with their peers – the better 

to adjust teaching and ensure progress; 

 Identifying children on track to reach their targets. 

 Identify where teaching is weak (and strong) in order to ensure that teacher’s current cohort’s learning is maximized; 

 To record children’s attainment at key points to further examine strengths and weaknesses of the school. 

 

To this end, data for reading, writing and maths will be recorded for analysis as follows: 

 Termly – at half term (Summer assessment week falls during SATs. Half term allows for regular intervals. In addition, Christmas and July 

are considered poor times of year to be conducting assessments). 

 Individual attainment, 

 Individual progress over year AND over last 3 terms, 

 Cohort attainment, 

 Cohort progress over year AND over last 3 terms, 

 Cohort breakdown of children in relation to Age Related Expectations, 

 Group analysis of: 

o  Pupil Premium attainment, progress and gap analysis, 

o SEN attainment, progress and gap analysis, 

o  EAL attainment, progress and gap analysis, 

o Gender attainment, progress and gap analysis, 

o Mobility attainment, progress and gap analysis. 

 EYFS assessment as laid out in Pupil Profile and ARA document; 

 KSI, KSII & Phonics assessment as laid out in ARA documents. 

 
This policy is in draft form following the introduction of Arbor as the school MIS. The advent of such disruption over the last 18+ months allowed the 

school the opportunity to move to an alternative assessment system that suited our purposes better.  

 

The evolution of assessment since life without levels meant that the school’s existing assessment and recording system was no longer satisfactory. 

 

There will necessarily be a period of adjustment before the school can accurately define the definitions of WTS, EXS etc are. These will be laid out 

in the annexe. 

 

 

November 2021 

   



Version date: 03 November 2021 

Annexe 
1. Summary of school assessment. 

Strategy Purpose 

Planning: 

Identifies valid learning and assessment objectives that ensure 

differentiation and progression in delivery of the National 

Curriculum. 

Ensures clear learning objectives, differentiation and appropriate 

delivery of the National 

Curriculum; short‐term plans show how assessment affects next steps 

by the development of activities and contain assessment notes on 

pupils who need more help or more challenge. 

Sharing learning objectives with pupils: 

Pupils know and understand the learning objective for every task. 

Ensures that pupils are focused on the purpose of each task, 

encourages pupil involvement and comment on their own learning; 

keeps teachers clear about learning objectives. 

Pupil self‐evaluation and peer evaluation: 

Pupils are trained and encouraged, in oral or written form, to evaluate 

their own and their peers’ achievements against the learning objective 

(and possibly beyond), and reflect on the successes or otherwise, of 

the learning process. 

Empowers each pupil to realise his or her own learning needs and to 

have control over future targets; provides the teacher with more 

assessment information – the pupil’s perspective. 

Feedback: 

Must reflect the learning objectives of the task to be useful and provide 

an ongoing record; can be oral or written. 

Tracks progress diagnostically, informs the pupil of successes and 

weaknesses and provides clear strategies for improvement. 

Target setting: 

Targets set for individuals, over time, for ongoing aspects – e.g. 

writing. 

Ensures pupil motivation and involvement in progress; raises 

achievement and self‐esteem; keeps teacher informed of 

individual needs; provides a full record of progress. 

Celebrating Achievement: 

Making links between achievements explicit; treating all 

achievements in the same way and thus creating an inclusive 

learning ethos, rather than an emphasis on an external reward ethos. 

Celebrates all aspects of achievement, provides motivation and self‐

esteem thus enabling pupils to achieve academic success more 

readily. 
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2. The setting of expectations and targets – rationale behind William Amory’s decisions in relation to Standardised Scores. 

 
Data Thresholds. 

At present, schools are expected to come up with their own assessment systems which will 

inevitably lead to disagreement about what constitutes acceptable thresholds from one “category” 

to another. Below is an evidence base of why the school has made certain decisions. 

 

Standardised tests 

The standard deviation curve (version below for illustration only) demonstrates that the average 

score range is from 85 to 115 and this has commonly been used elsewhere. However, analysis 

demonstrates that a SS of 85 indicates over 2 ½ years behind. 

The school considers that a child in Y6 working at Y4 levels may not be considered SEN but must 

be considered as below average and needing support.  

 

ATTAINMENT MEASURES 

Judgement Significantly Below 
Standard  
(SBLW) 

Below Standard  
 

(BLW) 

Working Towards  Stndrd  
 

(WTS) 

Expected Standard  
 

(EXS) 

Greater Depth  
 

(GDS) 

Expected 
statement 

“Your child is significantly 
below national age related 

expectations.” 

Your child is below national 
age related expectations.” 

“Your child is working within 
the national expected standard 
but isn’t secure in all areas of it 

yet.” 

“Your child is secure at 
national age related 

expectations.” 
 

“Your child is exceeding 
national age related 

expectations” 

Potential 
Scenarios 
 
Key objectives 
are determined 
by class 
teacher. 

 Is likely to need very 
significant support. 

 EHCP applied or in place. 

 Child is on SEN register 
and is likely to receive 
intervention and support. 

 Child has not securely 
achieved key objectives 
(though may have done so 
on single occasion) 

 Is likely to make EXS but 
this assessment point is 
mid year and s/he has not 
encountered all learning. 

 Child struggles to achieve 
on key objectives on every 
occasion but has achieved 
more than failed. 

 Child achieved objectives 
in the majority of his/her 
learning 

 Child may have missed 
some objectives but is 
secure on his/her key 
objectives 

 Child is very secure on all 
objectives and regularly 
exceeds. 

S/S reference <78 79 - 90 91 - 96 97 - 109 110+ 

Foundation 
grade 

1 1 1 2 3 

 

 


